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ABSTRACT

Operation CITE (Cooperative Investment in Teacher
Education) provided student teachers with a/closer and more informal
type of supervision, while at the same time' furnishing their critic
teachers with consultant services to deal with their unique
instructional and curricular problemg. A classroom teacher was

designated by the school administration and the university staff as a
clinical professor responsible for the student teachers in his
building. A university professor was assigned to the building as a
consultant. Orientation meetings were planned for the classroom
teachers. Throughout the year a series of assessments were effected
by the leadership team to analyze and remedy problems associated with
the operation. These assessments became the basis for the strategies
which were used for the development of a series of in-service
meetings. The program has not been in operation long enough to be
evaluated; however, there does seem to be an indication of strong
support among the teachers and student teachers. (Appendixes A & B
include related program material.) (Author/MJIM)
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ABSTRACT

OPERATION CITE
(COOFERATIVE INVESTMENT IN TEACHER EDUC ATION) =

Objective

The principal aim of Operation CITE (Cooperative Investment in
Teacher Fducation) was to enrich the current practices employed in
the supervision of siudent teachers in thé elementary school by
“providing them with a closér and more informal type of superviﬁiaﬁ
while at the same time furnishing the;r critic tecachers w1th consul=
tant services in des?vn@ with their unique 1r5tructlan§1 and curricu-

lum problems.
Procedure

A zlassraggeggggger was designated by the school administration
and the university staff as a c%;gggéi;gzgfessur and made responsible
for supervision of the student teachers ighzgs building. To assist
the clinical professor, a university professor ﬁas assigned to the
building as a consultant, By means of a series of orientation meet=
ings the classroom teachers were oriented to the plan. These‘meetings
had two purposes: (1) to delineate the roles of the leadership team
consisting of the clinical professor, the university consultant,
and therbuilding principal; and (2) to describe the plan for training
the student teachers in micro team teaﬁhingi |

Throughout the year a series of assessments were effected by
the . leadership team f@f!analyziﬁg and remedying problems associated
with:the operation. Usually these assessments became the basis for

the strategies which were used for the development of a series of



inservice meetings,

Beyond the professional alliance between the university staff

in]

gnce

i

i

and th

T

school, there was also financial collaboration. 1In ess
tne school district paid the clinical professor's entire salary, and
the university provided consultant services and paid for the substi-

tute teachers used in the micro team teaching overation.

Evaluation

Tﬁe program has not beeﬁ in Qgerati@n long enough to be evaluated;
however, among the teachers and student teachers involved in the
program, there does seem to be an indication of strong support. In

ke opinion of the developer, the project has the potential for being ..

expanded to other schools and in other directions., It appears to be

-a more exvedient vehicle for the diffusion of educational innovatiaﬂ?

O
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and Jor closing the gap between the teacher;training programs in the

schools and the colleges of education,
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Operation CITE--Coorperative Investment *n Teacher Bducation--

praecipilated out of an earlier arrangement with the public schoouls,
Tne varent nroject for Operation CITE was micro team teaching, which
is a plan that provides for two student teachers and one experienced
teacher to oﬁerate és a team in a self-contained classroom in the

elementary school (see Appendix A). " At the time micro team teaching
was being operationalized, it was conceived that there would emerse
from among the experienced teachers involved a staff member who woulﬁ
be identified as a clinical professor serving the university as a
field éupervisér of student teachers.! The legitimizing referent for
the clinical prcfessor has been articulately conceptualized by Conant
and others at a conference at Northwestern University in 1966 In

ssence they were saying that the concept of the clinical professor

o
]

1s perceived as the link between the professor who lacks recency in

J._.I'

teaching in the schools and the classroom teacher who nay be out of
touch with newer concepts of curriculum and iﬁstructiang 'H@wevef,
Operation CITE, as conceived, was to go beyond these operationalizing
conceptions generated by the participants at that conference by
melting a series of pravisians to enhance the effectiveness of the

clinical professor's role. One such provision was to assign a staff

lvor explanatory vurposes a clinical professor is hereby identi-
fied as a public school teacher who can facilitate the acquisition of
cognitive and affective behavier in the classroom, and whose sensiti-
vity to the needs of student, teachers is validated by his lastiap
association with those with whom he has previously supervised. These
professional attributes are further complimented by traits which are
characterized by one who is held in high regard by his colleagues in
the building and by one who is cpen to change,

~ 2@illiam EigHsgari”(ed.), The Clinical Professorship in Teacher
Education, (Evanston, Illinois: Northwestern University Press, 1967).
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member from the department of elementary education to work with the

micro teams, particularly with the critic teachers, in planning for

i

nstruction; and another was to have the building principal becone
an active partiéipant in the total @peratigni‘ It was upon this
aspect of describing the fusion of the pre-service and in-service
teacher training activities within an individuéi elementary school
that this entry was centered, Specifically, the project attempted

to achiceve the following objectives:

pen relationship between student

1. To provide a closer, more o
teachers and thelr supervisor. :

» To improve the cooperation between the local. elementary school
building and teacher training institutions by fusing the human
resources of the school with the university,

a. To enable practitioners in the field to participate in
maling uecisions about the pre-service training activities
for student teachers,

b, To make it possible for college staff members to partici-
pate in making decisions about the in-service training
activities for teachers in the field.

3. To develop a leadership team consisting of the building prin-
cipal, clinical professor, and university consultant committed
to assisting teachers find solutions to field problens.

a. Io help student teachers and experienced teachers make
operational within their classrooms newer types of curricu-
lem, instructional, and organizational models.

b, To establish a demonstration center within the building
where teachers within the region can observe newer teaching
practices in classrooms similar to their own,

AN

The position as hammered out with the school superintendent,
building principal and university personnel, required that the clini-
cal professor have direct responsibility, as in the past, for an
elementary classroom on a half-time basis. The other "half-time" he
would serve as a supervisor of student teachers in the bulding pro-
viding leadership as a change agent for curriculum and instruction

cn the building level, and serving as ¢ consultant to the university
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in designing pre-service teacher training actis

-
e
ities,?

In the process of inaugurating the pilot plan at the Hamilton
School in La Crosse, Wisconsin, there was a series of building meet-
ings in the spring ana summer prior to the 1969 fall term in which

- the program was scheduled to begin., A% these meetings the responsi-
bilities of un.versity consultant, building principal and clinical
vrofessor, as well as staff members, were delinecated, Tach served a
different role. The consultant was to bring tc the team during their
planning sessions newer notions about curriculun and!inztfuctian, as
well as reinforce existing practices; the building principal was to
facilitate administratively the plans made by the teachers at these
glaﬁninz'sszsi@ﬁS;% the clinical professor was to make frequent
observations of the teaching done by student teachers; and the critsc

Vteachera were to demonstrate and get the student teachers to malke
operational the G@ﬂcegts and generalizations ~bout the didactics of
teaching and teacher behavior specified in the teacher training pro-
gram.

Throughout the operation a continuous series of assessments were

nade by the-leadership team consisting of ‘the clinical professor,

iy}

biilding principal and university consultant., This group at their

meetings developed strategies for remedying existing and emerging

problems. ' Frequently these strategies consisted of developing types of

JHalf-time was considered over a one ysar period, and left to the
discretion of the clinical professor. It was never interpreted as
teaching mornings in one's own class and supervising in the afternoons;
nor was it teaching two and one-half days a week and supervising two
and one-half days a week, The greatest amount of supervisory flexi~.
bility was identified with the program. '

VQIn this operation each critic |was to have one morning per week
to plan and evaluate instruction with the student teachers in the
micro teams. : : '
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innovative in-service programs. The structure of these Programs was

designed to make it convenient for the student teachers and critics
-

ES

to take more varisbles into azcount in planning for instruction.
For éxample, the leadership team instituted a plan by which gach
team member was provided time to spend (in addiﬁian to the time al-
located for the weekly planning sessions) at least one hour a veelk
‘éuring the school day in professional study. For this purpose,
materials (i.e., filmstrips on developing behavioral objectives,

reprints of articlesz, sound tapes of recent lectures given in methods

o

ccurses, ete.) were made available to the staff by the university
consultant.5  Another innovation was to have the teams hold their
weekly planning sessions in areas of La Crosse where equipment aﬁd
materials needed in the planning was available. As a resulﬁ, plan-
ning took place not only in the local building, but also at the
university or local vublic library. In addition to developing in-
service progranmns, @thef plans related to the vxplanation of the
project to the school community had to be made, The buildihg prin-
cipal coordinated these operations and held orientation meetings
for the parents describing the program to them;é
Beyond a professional coalition, there was also a financial
'cééparative arrangenent between the university and school district,

without which the program would never have materialized, In essence,

2h concerted effort was made by the leadership team to change
some of the existing conceptions held about teacher behavior. One
of these was the notion that the hallmark of a good teacher was
neasured by the number of hours he spent in the classroom; e.g., "he
never leaves his room, even for lunch!?

brhe identification of the building principal with all aspects

, : rincilp : b
of the project became so well integrated that frequently he was ca-
joled by the staff to become an instructional member of the teams--

which he willingly did.

'
i
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5.
the sec ool district acreed to continue to nay the clinical pr@féssar'g
full salary z2nd provide those benefits due any full time member of
the teaching staff (health insurince, socisl segurity, ete.). The
wnlversigy sgreed to psy a stipend approximsting the half-time ser-
vices of the clinical professor, fixed at $5,000.00 per year. This

ked for financing

RS
I'j‘

na

\!—j‘
L["‘&

money was to be placed in a special account ez
the tot=l program. From this account would be drawn funis to pay
for an honorarium given the clinical professor and for substicute
teachers hired to replzce the teachers during the weekly planning
sessions (see Appendix A). 7 The account also provided funds for
substitutes for other micro teams in the distriet. Money not used
for the program znd left in the account at the-end of the school
veor would be returned to the university: Because there were two
student teachers working with the clinical professor in his class-
room, there was no need to hire an additioﬁal stalf member to replace
the clinical professor when supervising. This operated much like the
Wisconsin intern prosram, with the exception that the student teach-
ers were not paid. Financizlly the program was mutually beneficial:
the university was zble to release.@ne end one-half full time staff

members from student teaching supervision at a considerable saving; 8

7The cllnlcal prcfes%ar received $50.00 per semester per student
teacher supervised by him in the building. It was antlclpated that
this would run about $1,200.C0 per year. The substitutes' salaries
were estimated at $3,500.00 per year. '

‘ 8t Wisconsin State University at La Crosse, a stz2ff member
msintains a semester teaching load of twelve hours, and supervision
of one student teacher is considered as two-thirds of one teaching
hour. ©Since there were twelve student teachers involved it was the
equivalent of a eight hour load each semester. The fiéii service
conducted by a un;v3?51hy sbarf member as a member o the leader-
ship team was considered, at the time of this repgrt as two hours
of his teaching load. '
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chool benefitted from the program in that they wore atle

L

the public
to up-grade the quality of instructiocn without making any financial -
. 0
investment.

. The progran has not been in oneration long enoush to be evalua

Lo malke any attempt to provide hard data at this stage would be pre-

o
-y

mature and violate sound research practices. However, in place
hard data, an attempt has been made to gather some normative data from

the observations of those involved (see Appendix B). At this stage

there does seem to be unanimous satisfaction with the project among

-the personnel involved,

In conclusion, if one were to capsulate the aspects of this entry
which make it innovative, it would be that a plén has been designed for
the simultaneous @ré;Sérvice and in-service training of teachers in
school districts and universities hard pressed.for funds, Operation

described in this paper, will be expanded and has the poten-

L3
|
]
L“I‘

ITE,
tial for closing the gap between theory and practice, éducatiaﬁal in=
novation and its diffusion, and the training programs in the colleges
of education and the schools., This model can be replicated in any

area where the following conditions can be met: (1)a classroom teacher

9A recent mimeographed publication developed by Cooperative
Educational Service Agency #1171, the state of Wisconsin department
of public instruction field agency, in describing the educational
needs of this community stated: ".,.new programs of improvement have
been established with unqualified or substandard personnel. As
teacher education institutions must use area schools as field labora-
tories, 1t is essontial to work with those school districts to ime
prove the quality of imstruction. At the present time, limited funds
are being used to finance in-service programs. This is confirmed by
the study of annual budgets of local school districts,™ '

This project is being carried out in what the literature might
consider a grey school in a grey school district. This should be
interpreted to mean a district which cannot financially provide ele-
mentary teachers with planning time during the school week, where _
supervisory help is extremely limited, where school budgets are pared
down by the city council, and where kids in the poorer parts of
town are the more visible victims of this frugality.
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with the gualities ror being designated as a clinical

(2)a building principal who is able to rid himself of

AN

sriber who is willineg

hans-uns; (3

curriculum and instructional w»lanning activities; and

adershin

team consisting of a principal, clinical professor, and university’

staff nember sensitive to the readiness levels of individual tezch=



APPENDIX A



The general purpose of this study was to develop and imvplement
“another approach to orientating, simultaneously, exverienced and in-
expérlenced (pre-professional) teachers to the theory and practice
of team teaching. Identified as micro team teaching, the pian was a
scaled down team teaching overation taking piace in a singié self-
contained classroom with two student teachers-ané one expérieﬁtad
teacher operating as a teaching team. Instead of 75 children in

the team group, only 25 to 35 were involved; instead of three ad-
joining classrooms, only one room was used; instead of three or

more experienced teachers on the team, only one was experienceﬁ;
.instead of ra@rganizing an entire sch@@l, only one classroom was
involved. | .

Alth@ﬁ@h scaled down in physical features and number of child-
teachers to assume the respon51blllty for developing a cooperative
Drwanlzatlan for piann;ng, carrying out, and evaluating and in-
structional program for..a group of pupils. ﬂnlika ther team teach-
"ing organization in which stuéent teachers become part of an ongoing
tea;hing team operation, this plan enabled pre=-professional and
certifiéd teachers to develop their own plan for team teaching. 1In
other words, there were no slots for the student teachers to fill
in an existing taan;

Briefly, the specific objectives of the project were:

1. To provide student teachers in elementary education with a
type of pre-professional experienge which would be ccmpatlble with

current trends in.classroom Qrganizatlcn.
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2. To provide a limited number of sophomores with opportunities
to engage in another ﬁype of pre-student teaching field experience
as teacher aides.

5. To provide university personnel with the opportunity to
learn more intimately ab@ﬁt the dynamics of team teaching while work-
ing as part of an elementary school team,

4, To enable practitioners iﬁ the field to gain expériEﬁcé with
another type 'of .classroom organization under optimum conditions,

5. To assist sch@gl administrators in experimenting with a plan.
for another typeraf classroom organization without réorganizing a

building or major part of a building.

Micro Team Development

The micro team project took its initial step in the late spring
of 1967 when two elementarf supervisors of student teachers in sepa-
rate schools were asked if they would be‘wiliing to try tegm teaching
within their éiassraoms. They were-willing. A meeting was then ar-.
ranged with the chief administrators of tpé'lccal sch@@i district
and representative members of the college of education.. Their sup-
port was’ unanimous. During the summer, letters were sent téla group
of student teachers descfibing the nature of the Praject'and asking
them to indicate a Willingness to participate. Ey_thé time the fall
semester began team members lad been identified, and hopefully all
had read the literéture sentlta—them about team teachingi AThrDﬁgh a
university research grant thé'prajg;t received additional support
(seven hundred eighty dcllars);i, : : "

To anyone looking in on a micro team, 1t would appear to him

that what he was witnessing was that in a self-contained classroom

of twenty-five to. thirty-five children-there were three-teachers,




E@wefér, as one continued to Dﬁserve these people Dperate, one would
begin to mééice subtle differences from the GonVEﬁtiOnél student
téachiﬁg program. Probably one observable difference 'wo:1ld be that
the three teachers frequently helped one another teach. The super-
vising teacher might be seen assisting rather than directing the other
teachers. Large groun, small group, and individual instruction could
all be observed at some time during the day. The smalljgroup in=-
stgucticn would take place not only in reading_and arithmetic or in
other ékill areas, but in science, language arts, and social studies
as well. Children were grouped and regrouped, at times according to
ability, at other times according to interest, and at times just at
raq@gm to cut down the size of fhe instructional group. Large group
inéﬁéuction was ﬁsed to kick off a new unit; and individual instruc-
tion was pléﬂnéd for those individuals who had unique needs or interests.

In one fourth grade, to teach the structural characteristics of
rhyming, free verse, and Haiku poetry, the team arranged children in
three small groups. Each teacher taught one poetic form and would
move, every fifteen minutes, to another corner of the room and in-’
struct another group. . To culminate this series of small:grgﬁp in-
structioﬁ; each of the team members selected a poem about treeé and
‘read it to the class—-oné in Eaiku;aéme in free verse, and one in
fhymingg The children, in reacting to the presentatian, were able
not only to distinguish among the different forms of poetry, but
~also were able to explain in‘depth their an feelings and how others
might‘feel about their preferences for Particuiérﬁ;aeticrfarms.

" Obviously this type of instruction requiredbaénSiderable glanninga

‘Ta’minimize the involvement of the teams in routine ﬁ@n!teachiﬁg re-
sponsibilities, secretarial Help Cuniversity wark—étudy students)

was to be provided to type tests, record data, and reproduce materials,
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Sophomores enrolled in the introduction course in elemertary education
were to be utilized as teacher eaides to prepare instructional aids,
tutor students in learning skills, and grade papers, This was insti-
tﬁted, also, to give the team members an opportunity to direct and
supervise non-teaching personnel who, in a field situation, would be
part of the team organization, as well as to give the sophomor=s ac-
‘cess to observation in the public schools,
The time requirement for planning for instructisn leads us,

even more significantly, to the most essential and perhaps the most
unigue characteristic of team ﬁeachingasthe team planniﬁg sessions.
'In addition to the daily planning, every Friday morning ééch teém
spent the hours from 8:00 A.M. tc noon in a planning session. Uni-
versity funds provided the schooi district with the means to hire
substitutes to teach the clésges while the téams planned, The same
_substitutes taﬁght the same classes every Friday morning.

. At these planning sessionsz the major segment of time was spent:
(1)Evaluating ﬁhe East-week's instruction (e.g., "What went wrong
with Wednesday's science lesson?" What neéds to be retaughﬁ?"); (2)
Making decisions about éurriculum ijectives for future instruction
(e.g., "We've got a unit on power ccmiﬁg’upssdan't you think we ought
to place the emphasis on nuclear energy rather than on wind and water
or electrical power? If we do, then we'll need to restructure_ther_
éurficulum design."); (3)Developing instrﬁctional plans for aéhieving
the next week's program (e.g., "Hew';an_W§ creative;y;teaéh the éda'

3 ‘-' diti@n of mixed numbers? Has anyane EPEV?EWE@ the ;iimétrigs'on
fractions?") | | |
- in all éf thesgrglanningroperations a cansideraﬁieraméuntiafr
_individua; study by}the teachers was neGéssaryi‘ Générally différant '

members of the team dssumed responsibility f@r‘quarterbacking'Particular




units., This meént_that in addition to having some current and general
knowledge abaut the subject matter, they had to study in depth in or-
der to provide lesadership in the c@ntént area for other;mémbers of

the team. Usually the member of a team whose background and experi%
ence best suited hif for this particular unit was the ad hoc team
-1éaderi Leadership, after the first few weeks, rotated among team
members rather than being fixed with the critic teacﬁer. l

Consultants from the school district and university attended some
of the planning meetings. The school district consultant was particu.
larly helpful in destroying the myth that teachers could not eﬁgineer
the curriculum to meet the needs of their classes bécausei.f”theyx
(the central office) won't let us." University'cqnéultants assisted
the!teams in f@cusing their att&ntiaﬁ on the broader aspects of team
planning instead of on the minutia.

Prior to the replication of the study the second semester, the
teams evaluated the general organization of the project and made
recommendations that wefe emEodiéd in fhe project when it was repli-
cated during the second semester.

The nature of this project was such that no hard data could be
obtained to conclude that this was a superior student teaching ex- .
perience, or that the pr@jéct significantly, aS'meaEuradlby a sta-
‘tistical treatment, changed the professional behaviar;of the critic
teachérs involved, or that thetevwas a heightenéd measyrable achieve-
ment on the part of the partici?étiﬁg';upils; A review of Pﬁblished‘
éﬁuiies'an team teaching; and a summarization of correspondence with
1ead1ng researchers in the nation grappllng with this problem indi-
cate that there is no ﬁClentlflcally generalizable ev1dence to support

thls Qrganl?atlon hgwever by the same taken there is no ev1dEﬂce to

~refute it, Therefcre, in Place @f hard EVldEﬂCé, what fallows is a

.
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sumnarization of observations made during the oproject as they relate
to the specific objectives of the study:

i

1. Yes, the project did provide student teachers in elementary
education with-a type of field ex?eriencé which was cgmpatiblé with
current trendsliﬁ classré@m organization. The follow-up of the eight
student teachers in the project disclosed the fallowing: 51x accepted
team teaching-gésitigns, one of whom was hired as a team leader, and
another of whon Wés avarded an experienced feéchér'fellowship to begin
work on his masters degree while teaching in abteam teaching progran.

2., Yes, thé Pr@jéct did pPDVidE‘SOthmDréS in teacher education
with opportunities to engage in another type of pre-student teaching
field experiencé as teachér aids. 'Dﬁer-@ne hundred sophomores were
involved in developing visual aids, evaluating written work, tutoring
children, and observing in the classroon. |

3. Yes, the project pfévided university personnel with the op-
-pcrtunity to observe intimately the dynamics of team teaching, The
unique personalities of the members of the teams aifécted their pr@éh
cedural operation without interfering with the overall Dbjectives
of the project. Whilé one team was highly structured and the other
was not, they both achieved similar goals, i.e., meeting the needs
of the}cﬁiid:en, developing creative and stimulating lessons, and
pcsséssihg g:ééter control of curriéulﬁm and instrucﬁi@n. A video
tape of'thé planning operation was developed for undergraduate in-
structional purpaseg.m | \

. Yes, the project enabled the experienced teachers to try out
a new form of claésrgam'@rganiaatién. The rigors of the prajecﬁ
enabled the critics to engage in[what John W.-Gafdener’identified

as self-renewal. They beéame,mgre'adePt at usiﬁg textbools as
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points of departure for instruction; they were able to engage in
teaching activities which!previ@usly they had no time for; and they |
had tine to study in the content areas. As one teacher put it:

"Af er this experience, I'll never be the same-~and I'm glad!™ .

5. Yes, public schools were able to experiment w1th team teaching
in their buildings withéﬁt tearing down walls, buying expensive equip-
ment, or involving teachers who were no: ready to depart from a
traditional set up. |

6., Although this last observation was not initially stated as
one of the objectives of the project, it was noted that the children

involved in the project have shown average gr owth 'in skills, but

3caﬂ5iderab1y more than average growth in G@Fﬂltlve bphav1of Al-

previously engaged in this project report that these children dis-
play considerable accomplishment in their independent study habits

and in general learning behavior.

The pilot progact has been expanded w1th the organization éf
m@re micro teamsi It i1s interesting to note that the teachers ori-
ginally involved in the teams have become change agents. Other
teachers-in the ﬂisﬁrict Oobserving the project have asked to become
involved in this program, Although the university is continuing to
underwrite the project (in the amount of: $144.00 per team perrsemeg—'
- ter-=$9.00 for a substitute teacher for each planning meeting),J
appears that within'the year the school district might begin to
assume this financial responsibility toward the project. '

As the project unfolds it continues to be'envelcped:iﬁ a host

of related activities, This year Plaﬁs are being made to develop

additiénal’training‘fiims iﬁ'té§m p1§nniﬁg; to introduce the notion
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of heuristics tc the teaching Qgeratioﬂ, to use video tépes to enable
téams to evaluate their planning sessions, to encourage nore scgaalé

- from ﬁithiﬁ the region to send teachers and administrators to ob=
serve the planning operations, and to use this as a ?Dssible program
for training clinical professors who can provide 1aédership in the
development of team teachers., From this first step within the class-
rooms the noticﬁ is being entértainéd'within one of the schools to

diffuse the teaming operation to involve two or more classrooms.

Jhen this occurs, micro is shed, and team teaching evolves.
3 3 - &




Solicited Reactions from Participants Currently

Involved in Cpergtion: CITE




Ixplanation of Appendix B

Reasonable limitations of space prevented including.each docu-

ment in its entirety; as a result, excerpts from these documents

are presented in this appendix. The original documents are on

file with the Department of Elementary Education at Wisconsin State

University-=La Crosse,

2 A, Bl T S+

| e ..

Aruitoxt provided by Eic:




‘Student Teacher Reactions

"...Many good ideas come out of these planning sessions that
never would have been thought of by one teacher..,"

7 "...Another very good point is the help all the teachers can
give one another,,."

",..Each teacher has time dufing the day to plan’ or study..."

Me..Working sith other people for one goal makes teaching an
exclting experience..."

"...I personally am very much in favor of the tean situation and
hope that 1t can be started in more schools at more levels so the
students can benefit from a pooled knowledge of many teachers..."

"...There is more opportunity to try and exXperiment with the
creative and exciting projects the team members dream up,.."

"...Another hoost to my teaching experience has been the wonder-
ful people I've worked with while here. Mr. Weaver, our prinecipal,
is always willing to talk with the teachers and 1s more than willing
-to let them try different projects. Having Miss Roellich in the
building i1s also another high point about teaming. Since she also
teaches in the building, she knows the children and the problems we
are facing., This will help us when she comes in to observe because
ve can talk to her and she will know just what we mean..,."

",..I think thé idea of teanm teaching is an excellent one. How-
-ever, if the members do not nake a concerted effort to cooperate and
discuss issues freely, the the axiom can be appiied that: "Too many
cooks spoil the broth,'" ' ' _

"...I feel that as a result of teaming we are better able to
meet the individual differences in our students. We are able to give
- extra help to those who need it because there are now three teachers.’
to do the job only one had previously done,.."

"...This situation is great for presenting more than one view,
idea, and opinion on everything from planning .a lesson to managing
& specific discipline problem,,." -

"...Planning together presents new ways of approaching each
topic. Someone has an idea and it snowballs. By the time the unit
is finalized there may be no semblance of the initial burst of in-
sight. The best of everyone's contributions is combined to fornm the
bﬁst presentation for the youngsters...!" '

"...What better way to teach cooperation to a group of children

than to have them view it in action in the classroom..."- 5
- "...The teachers can now plan more thoroughly and each team mem-
ber can specialize in certain academic areas and lead the team in this

\) E.I"éag » -:!l
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"...The planning session, which is set aside for once a week
is not limited to only then. We are planning continuously. During
recess or gym we are discussing a particular problem or a -new in-
novation,.." ) '

"...There are more people involved who can constructively
criticize us.,."

~"...allows the individual teacher more time to develop more
useful and exciting units and do more research in different fields
of study..." . |

"...really helps me in my future teaching, since I am working
with five other teachers with five other sets of ideals and-ideas
toward teaching..."

"...The planning sessions allow each teacher the opportunity
Just to think. This thinking of new ideas is the mest important
advantage..." :

Critic Teacher Reactions

"...I'm feeling freer around the college students, It's pr@baﬁly
due to the fact that we were to call each other by our first names
and be on the same level..." : '

"...0ur principal has been most cooperative,"

"...Having three teachers sharing their ideas does make for

more interesting classes~~for the students as well as the teachers,.,!
"...It's good Lo be able to share the j@y'éhd discouragements

of the other two teachers who-are teaching these same children.,."

"...I find that the two college student team teachers bring in
many new and creative ideas from their teacher training courses and
can add good ideas during our planning sessions.,.," , :

",..At times when one teacher has the entire class, the other
teachers can use the time to read and get more information on a
subject which they are going to present or teach to a class,.."

",..I feel that the children benefit in receiving more indi-
vidual help, more varied and enriching experiences, and from the o
pooled knowledge and skills -of three teachers rather than one teacher"

time for planning and the knowledge that all the children in my room
are -getting help where and when they need it.,." ' B

"...I benefit in keeping abreast of modern teaching techniques,

o L We have-beén doing this team teaching in schools not built
.or designed for such a method-of teaching. Many people feel this
hampers the whole project. . This is not so~-for we have set up a’

- 77}\ B - = ': - 7"7' T '7 : ~
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3chedule as to when we néed space, and space is available; whether
it be the music room, the reference room or tables set up at the
end of the hall. Our principal has been cooperative in finding the
space for us..."

..Our principal has made it possible to spend one hour a
week during the school day for our own study time,.."

",..We profit so much from each other and therefore the child-
ren profit. And they know it and they love it. Each day is an ex--
citing challenge to them. So we end up with more excited téazhers
and more excited students. What could be betterﬂ...”

Clinical Professor's Views

"The f@ll@winﬁyéix'advsntagas are listed for Operation CITE*,

, 1. Spot and solve nr@bléms more qulckly fgr both the crltlc
teachers and the student teachers,

2. Having had many of tﬂerghildren myself 1eads me to understand
the problem the student teacher will face with this c¢hild or that
child., (I'm not that far removed from the situation as a college
professor would be in stepping into the same situation.)

3. Closer working relationship between principal and university
cansultant to arrange for group meetings and d;scu551ons,

4. Critic teachers are more relaxed when I walk in to supervise.

5. Enriching experience for my;elf to see the exciting lessons
that are be;ﬂg taught to the children and the responses of the
chlldren. .

~ 6, Able to find areas where therstudent'teacher$ need a better
background from the college--feedback to the college to provide for:
this; also college can feed back to us new innovations.

(At the end of this school year, I'm quite sure my viewpoints.
will be enlarged.)"




